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Workshop Overview

Background: Project Aim & Objectives

9.30am
 Introduction to the maturity model concept
 Project motivation and drivers
 Theoretical and empirical foundations of the SESR‐MM
 How an institutional SESR‐MM is developed
10.00am
 In small groups – starting to work on an SESR‐MM to
strengthen the FYHE in your institution …
10.30am
 Discussion and feedback

To establish a framework for transforming student
engagement, success & retention (SESR) in HEIs
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Assessment
Curricula
Teaching Techniques
Pedagogical Style

Supporting



Information about
Services & resources

Interaction
Inclusive activities
Identity development opportunities

Integrating

Academic literacies
Personal literacies
Activities

Resourcing

Staff development
Roles and responsibilities
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Establishing a framework for transforming student engagement, success and retention in HEIs:
An Australian Government Office for Learning and Teaching funded project ID11-2056:2011-2013

Precursors of MM in Maslow’s (1954) Hierarchy of
Needs and Nolan’s (1973, 1979) Stage Theory
Influenced by TQM and the evolutionary stages of
practice adoption (Crosby, 1979)
Emergence of Capability Maturity Models (Paulk, 2009)


People rich

Belonging

2013

Brief history of maturity modelling
Optimising

Monitoring

Planning

2
Institutional framing

Providing

Process

Category
Learning

1

2012

Pilot the SESR‐MM though a series of Case Studies to
understand the SESR‐MM in practice
Publish Institutional Maturity Reports (for project team
institutions)
Develop & publish a Sector SESR Maturity Model Report
(model, key findings, case studies, tools)



Establishing a framework for transforming student engagement, success and retention in HEIs:
An Australian Government Office for Learning and Teaching funded project ID11-2056:2011-2013

Example SESR Maturity Model Dimensions

Develop a SESR Maturity Model (SESR‐MM)
Design a SESR Maturity Assessment Tool Kit







Focused on sequential stages of organisational development
Traditional MMs ‐ maturity linear progression

New schema for MMs in Marshall & Mitchell’s eMM



Social settings ‐ allows for variation in maturity
Emergent models  schema adopted for the SESR‐MM

Evidence base
Communication
Learning environments

6Establishing a framework for transforming student engagement, success and retention in HEIs
Australian Government Office for Learning and Teaching Project ID11-2056
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Motivation











Motivation

Increasing:


1/07/2014

student numbers  Trow’s notion of universal higher education
student diversity – preparedness for and experience of higher education
regulatory pressures –compacts; increased attention to HE reputation,
learning and teaching quality, student experience ...
funding pressures ‐ performance based funding, recent funding cuts
(e.g. UK & Australia), deregulation of places, fixed fees (uncertainty)…

Existing bodies of work report on students’ perceptions and
experiences in higher education (e.g. AUSSE, FYEQ, UES, ISB...)
No similar attention to sector‐wide assessment of institutional
activities designed to promote student engagement success &
retention
Increasing evidence that factors beyond students’ control
influence success and success
7Establishing a framework for transforming student engagement, success and retention in HEIs
Australian Government Office for Learning and Teaching Project ID11-2056





To respond to increasing pressures and complexity – HEIs need
to become aware of their capability to engage and retain
students.
The SESR‐MM provides HEIs with a way to build a
comprehensive set of information about relevant policy,
programs and practices  student engagement:






Requires identification of key institutional practices and
Assessment of HEI capacity to perform these practices
Aim to improve initiation, planning, management and evaluation of
institutional capacity and guide institutional change
Must accommodate unique features of variable individual contexts
To be most effective if used in collaborative ventures

8Establishing a framework for transforming student engagement, success and retention in HEIs
Australian Government Office for Learning and Teaching Project ID11-2056

The need for an holistic view ...

“... We have now reached the stage where universities
must recognise the need for institution‐wide approaches
to enhancing the first year experience. Responsiveness to
the needs of demographic and cultural subgroups
demands that student support staff, academics and
administrators work together to integrate their efforts
and initiatives for the benefit of all students”...
Krause, Hartley, James & McInnis, 2005, ¶8.8.6

9Establishing a framework for transforming student engagement, success and retention in HEIs
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Disengagement
 failure to learn
 attrition

Engagement
 successful learning
 retention

“stop tinkering at the margins of institutional
academic life and make enhancing student success the
linchpin about which they organize their activities ...
…establish those educational conditions on campus
that promote the retention of students, in particular
those of low‐income backgrounds”
Tinto, V (2009) Taking Student Retention Seriously: Rethinking the First Year of
University. Keynote address delivered at the ALTC FYE Curriculum Design Symposium,
QUT, Brisbane, Australia, February 5, 2009. [emphasis added]

Establishing a framework for transforming student engagement, success and retention in HEIs
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“The time and effort students devote to activities that are
empirically linked to desired outcomes of college and what
institutions do to induce students to participate in these
activities (Kuh, (2001, 2003, 2009a) in Trowler, 2010)
“the interaction between the time, effort and other
relevant resources invested by both students and their
institutions intended to optimise the student experience
and enhance the learning outcomes and development of
students and the performance, and reputation of the
institution.” (Trowler, 2010. p. 3)
Establishing a framework for transforming student engagement, success and retention in HEIs
12
Australian Government Office for Learning and Teaching Project ID11-2056
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In MM language

1/07/2014

Identifying the SESR-MM content
Categories
(5)

Higher education institutions are organisations that:
 Strive to strengthen / implement policies, strategies,
programs and practices with the aim of promoting
successful learning, and have
 Initiatives / strategies that will be strategically aligned
and vary in complexity, specificity, explicitness,
quality and effectiveness depending on each
institutional context and strategic framework.

Establishing a framework for transforming student engagement, success and retention in HEIs
13
Australian Government Office for Learning and Teaching Project ID11-2056

SESR Maturity Model: Summary of Content

Processe
s (18)

Practice
s (63)
Theoretical and empirical literature
4 x institutional workshops (>1000 )
14

SESR MM: Dimensions & Quality

Organisational Practices

Communication style, community engagement

Identity development

Capacity building, ‘apprenticeships’, cohorts

Integrating

Academic literacies

Peer learning, skills integrated , people

Personal literacies

Cohort dev., personal dev., professional dev.

Roles and responsibilities

Providing tools & technology, specialist roles

Evidence base

Corporate info, strategy shared, innovation

Resourcing

Iterative collection of evidence
Step 1
Desktop audits

g
Monitoring

Analytical
practices

Planning
Operational
Providing

16

Assessing SESR Maturity
Cat: Integrating
P12: Personal
literacies

Practice
Step 2 Consult
project teams
Step 3 Stakeholder &
practitioner workshops
Step 4
Interviews

17

Inst. Framing

Complete capacity

Financial, personal capabilities, academic skills

Interaction, Inclusivity

Strategic
Optimisin

Cultural and social
competence are
cultivated within
the curricula e.g.
understanding and
esteeming other
cultures,
Indigenous ways
of knowing,
individual learning
styles
18

Evidence indicates the
institution practice has
Need evidence about
…

Optimising

Cultural and social
competence … are
improved by …

Monitoring

The cultivation of … is
monitored

Institutional
Framing

Institutional policies or
standards guide …

Planning

There are plans to

Providing

Curricula cultivates a
culture of …

Complete
capacity

Services & resources
Belonging

Quality

Some capcity

Subject and programs, milestones, support

Dimensions

Considerable
capacity

Information about

Content

Little capacity

Student progression design, enacted for
participation

Some
capacity

Curricula

Considerable capacity

63 Practices (e.g.)
Student‐centred design, feedback, relevant

Little
capacity

Supporting

18 Processes (e.g.)
Assessment

Dimension

5 Categories
Learning

3
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Example SESR Maturity Model
Example Process Level ‐ SESR‐MM
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What is the role of the SESR‐MM?

Learning



Optimising

Monitoring

Planning

Providing

Institutional framing

Process

Category

Dimensions

Traditional benchmarking


Assessment
Curricula



Teaching Techniques

Accepted process in education to compare with
other institutions
or standards (Nazarko et al,2009)
Competitive
One size fits all approach problematic

Pedagogical Style

Supporting



Information about
Services & resources
People rich

Belonging

Interaction
Inclusive activities



Identity development opportunities

Integrating

Academic literacies
Personal literacies



Activities

Resourcing

Promote improvement by focusing on
processes (Garlick & Pryor, 2004)

Staff development



Roles and responsibilities
Evidence base
Communication



Learning environments

Processes of consensus
Cross institutional teams
Identifying best practice in the sector
Focus on student outcomes

Establishing a framework for transforming student engagement, success and retention in HEIs
20
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Small Group Activity (30 mins)
An Institutional Framework for First Year
Student Success and Engagement



Form into groups related to each of the SESR‐MM
categories




http://studentengagementmaturitymodel.net/



Workshop at
The International First Year in Higher Education
Conference, Darwin 6-9 July, 2014






Small Group Session

Establishing a framework for transforming student engagement, success and retention in Australian higher
education institutions: An Australian Government Office for Learning and Teaching Innovation and
Development Project (ID11-2056)

NOTES

23 Establishing a framework for transforming student engagement, success and retention in HEIs
An Australian Government Office for Learning and Teaching Project ID11-2056

Learning
Supporting
Belonging
Integrating
Resourcing

Consider the processes & practices in this category
Select 1 or 2 practices and identify the types of evidence
that would demonstrate the practice is occurring
Assign a ‘score’ for each dimension of one practice
22 Establishing a framework for transforming student engagement, success and retention in HEIs
Australian Government Office for Learning and Teaching Project ID11-2056

NOTES
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Institutional Student Engagement Success and Retention Maturity Model

Optimising

Monitoring

Planning

Practice

Institutional framing

Providing

Process
Teaching
Techniques
Services & Informatio
ion Pedagogical
resources
aboutt
Style
Interaction

People rich

Supporting

Learning

Curricul
Assessment
a

Category

Dimensions

1 Assessment is designed to be student‐centred
2 Feedback is provided to students about their assessment
3 Assessment is relevant
4 Curricula (programs, courses & subjects) are designed for student progression
5 Curricula are enacted to encourage participation
6 Students interact collaboratively with staff and peers
7 Teaching and learning simulates real world activities
8 Student‐centred teaching is pursued
9 Technological tools are harnessed
10 Enquiry‐based learning is used
11 Work integrated learning methods are used
12 Work integrated learning is mediated by simulations or proxies for experience
13 Information is disseminated to students about subjects and programs
14 Information is disseminated to students about key milestones
15 Information is disseminated to students about student support services
16 Financial services are provided
17 Services are provided to enhance students' personal capabilities
18 Services are provided to enhance students' academic skills
19 Advice is provided to students locally and centrally
20 Advocacy for students is provided locally and centrally
21 Peer support for students is provided locally and centrally
22 Explicitly and intentionally inclusive communication is used when interacting with students
23 Activities are provided which help students feel they belong
24 Opportunities are offered for students to engage with the professions/industry

Inclusive
activities

26 There are opportunities for students to develop cultural competence
27 There are activities that accommodate a diversity of student cohorts
28 There is engagement with the wider community
29 There is interaction with the institutional community

Academ
mic
literaciees

Identity
development
opportunities

Belonging

25 There are social engagement opportunities for students

30 Students develop their professional and student identity from their interaction with experienced practitioners
31 There are leadership activities to develop personal and individual capacity in students
32 Student success is acknowledged, promoted and valued
33 Students develop their identity as part of a cohort with whom they share understandings
34 Peer learning is embedded in the curriculum
35 Academic skills development is embedded in the curriculum
36 Academic and professional educators share the design and enactment of the curriculum

Personal
literacies

38 Cultural and social competence is cultivated within the curricula
39 Students develop personal attributes within the curricula
40 Students develop professional attributes within the curricula

Activities

41 The institution fosters partnerships between academic and professional staff teams
42 Transition is managed from pre‐entry to graduation

Staff development

Integrating

37 Cohorts are fostered within the curricula

46 There is academic staff development on how to be student‐focussed

43 Students are outreached to proactively throughout their enrolment
44 There are cross‐institutional processes involving more than one functional area and aimed at the development of shared understandings

Roles and
responsibilit
ies
Evvidence
base
Commu
nicatio
n

Resourcing
Re

45 There is student‐initiated decision making and planning
47 There is sessional staff development on how to be student‐focussed
48 There is professional staff development on how to be student‐focussed
49 Staff are resourced to develop students' professional skills
50 There is recognition and rewards for teaching excellence
51 There is technology for staff or students to support learning and teaching activities
52 There are defined roles responsible for student success
53 Staff workloads allow students to access staff
54 Corporate data is collected and made available
55 Information is shared about strategies
56 Initiatives and research in learning and teaching scholarship and projects are encouraged
57 Online and social media are used as a means of communication
58 There are well formulated communication procedures

Learning
environments

59 There are spaces that enhance students' ability to learn
60 There are resources that enhance students' ability to learn
61 There are social spaces that attract and keep students, providing a conducive , beneficial, supportive, favourable environment
62 Timetabling is in tune with student needs
63 Facilities are readily accessible to students and staff

Capacity score
No data
Little or no capacity
Some capacity
Considerable capacity
Complete capacity or near

Alignment

Capacity assesses the Reach of the practice and the Alignment between the observed evidence and the practice as described in the model.
The descriptors for Alignment are:
The descriptors for Reach are:
 Minimal
 In some subjects
 Moderate
 In some programs/departments
 Substantial
 In some faculties
 Institution‐wide
 Comprehensive
Alignment includes:
 Identification of the core concern – the core concern is accurately identified
 Responsiveness to the core concern – the core concern is actually addressed
 Substantiveness of response to the core concern – different facets of the core
concern are accounted for and the response is more than simplistic

Minimal
Moderate
Substantial
Comprehensive

Reach
In some
subjects

In some
programs/
depart‐
ments

In some
faculties

Institution‐
wide

No data
Little or no capacity

Learning category

Some capacity
Considerable capacity
Complete capacity

1 Assessment is designed to be student‐centred
2 Feedback is provided to students about their assessment
3 Assessment is relevant
4 Curricula (programs, courses & subjects) are designed for student progression
5 Curricula are enacted to encourage participation
6 Students interact collaboratively with staff and peers
7 Teaching and learning simulates real world activities
8 Student‐centred teaching is pursued

Pedagogical
Style

9 Technological tools are harnessed
10 Enquiry‐based learning is used
11 Work integrated learning methods are used
12 Work integrated learning is mediated by simulations or proxies for experience

Optimising

Monitoring

Framing

Planning

Practice description

Providing

Process

Learning
Teaching
Curricula Assessment
Techniques

Category

Dimensions

No data
Little or no capacity

Supporting category

Some capacity
Considerable capacity
Complete capacity

13 Information is disseminated to students about subjects and programs
14 Information is disseminated to students about key milestones
15 Information is disseminated to students about student support services
16 Financial services are provided
17 Services are provided to enhance students' personal capabilities
18 Services are provided to enhance students' academic skills
19 Advice is provided to students locally and centrally
20 Advocacy for students is provided locally and centrally
21 Peer support for students is provided locally and centrally

Optimising

Monitoring

Framing

Planning

Practice description

Providing

Process
People rich

Supporting
Services &
resources

Information
about

Category

Dimensions

No data
Little or no capacity

Belonging category

Some capacity
Considerable capacity
Complete capacity

Interaction

22

Explicitly and intentionally inclusive communication is used when interacting with
students

23 Activities are provided which help students feel they belong
24 Opportunities are offered for students to engage with the professions/industry

Identity development Inclusive activities

Belonging

25 There are social engagement opportunities for students
26 There are opportunities for students to develop cultural competence
27 There are activities that accommodate a diversity of student cohorts
28 There is engagement with the wider community
29 There is interaction with the institutional community
30

Students develop their professional and student identity from their interaction with
experienced practitioners

31 There are leadership activities to develop personal and individual capacity in students
32 Student success is acknowledged, promoted and valued
33 Students develop their identity as part of a cohort with whom they share understandings

Optimising

Monitoring

Framing

Planning

Practice description

Providing

Process

Category

Dimensions

No data
Little or no capacity

Integrating category

Some capacity
Considerable capacity
Complete capacity

34 Peer learning is embedded in the curriculum
35 Academic skills development is embedded in the curriculum
36 Academic and professional educators share the design and enactment of the curriculum
37 Cohorts are fostered within the curricula
38 Cultural and social competence is cultivated within the curricula
39 Students develop personal attributes within the curricula
40 Students develop professional attributes within the curricula

42 Transition is managed from pre‐entry to graduation
43 Students are outreached to proactively throughout their enrolment
44

There are cross‐institutional processes involving more than one functional area and
aimed at the development of shared understandings

45 There is student‐initiated decision making and planning

Optimising

Monitoring

Framing

Planning

Providing

Process
Personal literacies

Practice description

41 The institution fosters partnerships between academic and professional staff teams
Activities

Integrating

Academic
literacies

Category

Dimensions

No data
Little or no capacity

Resourcing category

Some capacity
Considerable capacity
Complete capacity

46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63

There is academic staff development on how to be student‐focussed
There is sessional staff development on how to be student‐focussed
There is professional staff development on how to be student‐focussed
Staff are resourced to develop students' professional skills
There is recognition and rewards for teaching excellence
There is technology for staff or students to support learning and teaching activities
There are defined roles responsible for student success
Staff workloads allow students to access staff
Corporate data is collected and made available
Information is shared about strategies
Initiatives and research in learning and teaching scholarship and projects are encouraged
Online and social media are used as a means of communication
There are well formulated communication procedures
There are spaces that enhance students' ability to learn
There are resources that enhance students' ability to learn
There are social spaces that attract and keep students, providing a conducive, beneficial env
Timetabling is in tune with student needs
Facilities are readily accessible to students and staff

Optimising

Monitoring

framing

Planning

Practice description

Providing

Process

Resourcing
Learning
Comm Evidence Roles and
environments unican base
resp.

Staff
development

Category

Dimensions

Int FYHE Conference Workshop –An institutional framework for first year student success and engagement

Category:

Process:

Practice(s):

Please describe the Evidence (that the practice occurs) and the Source (where the evidence can be found) of the evidence.
Providing

Planning

Institutional Framing

Monitoring

Optimising

Evidence of student/staff
activity – these could be
programs, workshops,
forums or classroom
activities and sessions...

Evidence of planning for
these activities – these
could be internal reports
or action plans, faculty
workshops, training
activities ...

Evidence of institutional
policy that supports these
activities - for example, is
there a specific policy in
the ‘Policies and
Procedures Library’?

Evidence of the evaluation
of these activities – these
could be reports, surveys,
feedback forums ...

Evidence of the
improvement in these
activities – e.g. found in
reports, measures of
outcomes, dissemination
artefacts...
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Worksheet.docx
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Evidence of institutional
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Evidence of the evaluation
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could be reports, surveys,
feedback forums ...

Evidence of the
improvement in these
activities – e.g. found in
reports, measures of
outcomes, dissemination
artefacts...
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International FYHE Conference – Darwin 6-9 July 2014
Post Conference Workshop
An Institutional Framework for First Year Student Success and Engagement
Introduction

This document summarises the process followed for assigning capacity scores to institutional student
engagement, success and retention practices. It was applied to the Model of SESR developed in the SESR
Project. This resource has been adapted from the Capacity Assessment document, which is

attached as Appendix C to the final report.

Higher Education Levels of Organisation
Higher education institutions (HEIs) are variously organised into a hierarchical structure of
components. However, often the same level of component in different institutions is given
different names. In this discussion, the generic terms in Table will be used.
Table 1 Generic terms for institutional levels of organisation
Level
1
2

Generic term
Subject
Program

3

Department

4

Faculty

5

Institution

Description
A semester-long teaching activity
A collection of subjects leading to an award such as a
Bachelor of Applied Science
A discipline-, curriculum- or professionally-based
administrative unit
An administrative cluster of Departments (or
synonyms)
An administrative cluster of Faculties (or synonyms)

6

Tertiary Sector

The collection of post-secondary institutions

Synonyms
Unit, Course, Paper
Course
School
School
Central
University,
Technology…

administration,
Institute
of

Elements of Capacity
This is a discussion of indicators of the capacity of practices designed to engage students, which provides the
basis for assessing the maturity or institutional capability in this area of operation.
The maturity of the practices associated with each dimension is assessed using a four-point capacity scale:
• Little or no capacity to produce the identified practice
• Some capacity to produce the identified practice
• Considerable capacity to produce the identified practice
• Complete or almost complete capacity to produce the identified practice
This complex process is detailed in Clarke, Nelson, Stoodley and Creagh (2013) but summarised in Nelson,
Clarke, Stoodley and Creagh (2013). An updated summary is reproduced here.
•

No evidence: In some instances no data has been collected about a practice, for a variety of reasons
which may include:
• The practice does not happen
• The evidence for the practice is inaccessible
• The practice has no concrete evidence to reveal that it happens
• Participants did not understand the practice description
• The evidence collection techniques were inadequate
• Assessment of that practice is not conducted by choice
• The practice is described so broadly that it is not possible to find evidence for it

Karen Nelson – Resource prepared for the FYHE Conference Workshop 9 July, 2014

International FYHE Conference – Darwin 6-9 July 2014
Post Conference Workshop
An Institutional Framework for First Year Student Success and Engagement
The key question when assessing capacity is: How well does the evidence support the existence of that
practice as interpreted in that dimension?
The concept of How well incorporates both the Reach of the practice (How much?) and the Alignment
between the observed evidence and the practice as described in the model (How good?).
•
o
o
o
o
•
o
o
o
o
•
o
o
o

The descriptors for Reach are:
In some subjects
In some programs/departments
In some faculties
Institution-wide
The descriptors for Alignment are:
Minimal
Moderate
Substantial
Comprehensive
Alignment includes:
Identification of the core concern – the core concern is accurately identified
Responsiveness to the core concern – the core concern is actually addressed
Substantiveness of response to the core concern – different facets of the core concern
are accounted for and the response is more than simplistic

Note: It is not the impact or effectiveness or implementation of the practice that is being assessed but the
Reach in the institution and Alignment to the model, indicated by the evidence.

Scoring

Capacity is assessed by examining the interaction between the Reach and Alignment attributes of the
evidence, summarised in a matrix in Clarke, Nelson, Stoodley and Creagh (2013) and reproduced here for
convenience as Figure 1.
Capacity score

Alignment

No data
Little or no capacity
Some capacity
Considerable capacity
Complete capacity or near

Reach
In some
subjects

In some
programs/
departments

In some
faculties

Institutionwide

Minimal
Moderate
Substantial
Comprehensive

Figure 1 Assessment of capacity

Conclusion
The results of this process are not an exhaustive audit or score card for the institution of the
maturity of its SESR maturity practices, rather it is a visual map to prompt reflection on alignment
with institutional strategy and practices which may require further attention. This complex process
is detailed further in Clarke et al. (2013) and summarised in Nelson et al. (2013).

Karen Nelson – Resource prepared for the FYHE Conference Workshop 9 July, 2014
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Sources of Information on Factors Influencing Student Engagement
Listed below are the literature sources that have provided the theoretical and empirical bases used
to generate the conceptualising of student engagement, success and retention. The list may appear
to be relatively short but the vast majority are reviews and syntheses of extant literature. For
example, Nelson, Clarke, Kift and Creagh (2011) critiqued 399 items of Australasian literature;
Harvey, Drew and Smith (2006), 545 international items; and Zepke, and Leach (2010), 93 items from
10 countries. And so on.
Harvey, L., Drew, S., & Smith, M. (2006). The first year experience: A literature review for the Higher
Education Academy. Sheffield, UK: Higher Education Academy. Retrieved May 30, 2011, from
http://www.heacademy.ac.uk/projects/detail/litreview/lr_2006_harvey
Kift, S. (2009). Articulating a transition pedagogy to scaffold and to enhance the first year student
learning experience in Australian higher education: Final Report for ALTC Senior Fellowship
Program. ALTC Resources. Retrieved from http://www.altc.edu.au/resource-transition-pedagogyreport-qut-2009
Kift, S., Nelson, K., & Clarke, J. (2010). Transition pedagogy: A third generation approach to FYE - A
case study of policy and practice for the higher education sector. The International Journal of the
First Year in Higher Education, 1(1), 1-20.
Nelson, K., Clarke, J., Kift, S., & Creagh, T. (2011). Trends in policies and practices in the Australasian
First Year Experience literature 2000–2010 (The First Year in Higher Education Research Series on
Evidence-based Practice: Number 1). Brisbane, Australia: Queensland University of Technology.
Pascarella, E., & Terenzini, P. (2004). How college affects students: A third decade of research. San
Francisco, CA: Jossey Bass.
Tinto, V. (2010). From theory to action: Exploring the institutional conditions for student retention.
In J. Smart (Ed.), Higher education: Handbook of theory and practice (Vol 25, pp. 51-89). New
York, NY: Springer.
Transitions In Project Report 002. (2007). A theoretical framework for the “Transitions In Project”:
The IICISRE Model. Queensland University of Technology. Brisbane, Australia.
Yorke, M. & Longden, B. (2004). Retention and student success in higher education. Maidenhead, UK:
Society for Research into Higher Education and Open University Press.
Yorke, M. & Longden, B. (2008). The first-year experience of higher education in the UK: Final report.
York, UK: Higher Education Academy.
Yorke, M. (2006, July). Student engagement: Deep, surface or strategic? Keynote address presented
at the 9th Pacific Rim First Year in Higher Education Conference, “Engaging students.” Gold Coast,
Australia. Retrieved from http://www.fyhe.com.au/past_papers/2006/Keynotes/Yorke.pdf
Zepke, N. & Leach, L. (2010). Improving student engagement in post-compulsory education: A
synthesis of research literature. A report prepared for Teaching and Learning Research Initiative,
Wellington, New Zealand. Retrieved July 4, 2011, from http://www.tlri.org.nz/assets/A_ProjectPDFs/9261-Zepke/9261-Literature-review.pdf
Zepke, N., Leach, L., Prebble, T., Campbell, A., Coltman, D., Dewart, B., Gibson, M., Henderson, J.,
Leadbeater, J., Purnell, S., Rowan, L., Solomon, N., & Wilson, S. (2005). Improving tertiary student
outcomes in the first year of study. A report prepared for Teaching and Learning Research
Initiative, Wellington, New Zealand. Retrieved from http://www.tlri.org.nz/improving-tertiarystudent-outcomes-their-first-year-study
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